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Student achievement is very highly correlated with 
student poverty and race

Schools with large concentrations of poor and minority 
students are much more likely to have under-qualified 
and novice teachers

There is more teacher turnover in high-poverty, high-
minority schools

Teachers are likely to move to schools that: 
Are closer to teacher’s home
Have fewer minority and poor kids
Have higher achievement



40% of teachers who moved to a new school did so most 
commonly for an opportunity for a better teaching 
assignment

46% of all teachers leave the profession within 5 years of 
entering it

Numerous studies have demonstrated that teachers improve 
the most over the course of their first years in the classroom, 
then level off in “effectiveness”

Study after study shows that a twenty-year teacher is no 
more “effective” than a five-year teacher



Equity Issues Within Schools

Ninth grade students are more likely than their upper-grade 
peers to be taught by inexperienced, uncertified teachers

“Transition Shock”: Decline in academic performance after 
transitioning to a new school; especially at the middle school 
levels



Getting more highly-qualified, “effective”  

teachers into high-poverty, high-minority 

schools should improve educational 

opportunities for poor and minority 

students



*From TQ Research & Policy Brief - Ensuring Equitable Distribution of Teachers: Strategies for School, District, and State Leaders (February, 2010)





Example - Provide targeted 
professional development 
based on identified 
deficiencies

Example - Evaluation system 
doesn’t truly measure 
strengths/weaknesses to 
guide/inform PD

Example - AZ Framework for 
Measuring Educator Effectiveness; 
Title IIA Expenditure Guidance on 
evaluation systems



I promise to abstain from dancing, immodest 
dressing, and any other conduct unbecoming a 
teacher and a lady.

I promise not to go out with any young man except as 
it may be necessary to stimulate Sunday-school work.

I promise not to fall in love, to become engaged, or 
secretly married.

I promise to sleep eight hours a night, eat carefully, 
and to take every precaution to keep in the best 
health and spirits, in order that I may be better able 
to render efficient service to my pupils

-19th Century Hiring Criterion at One School District (Improving Teacher Quality, Sabrina Laine, 2011)



*Create incentives for earlier retirement and transfer 
notification to allow for earlier hiring

*Know the position and how to detect a successful 
candidate – Accurate job descriptions!!!!

*Consider who should be involved in the hiring process

*Expand the candidate pool through outreach activities, 
advertising campaigns, job fairs, and grow-your-own 
programs

House Bill 2011 - School districts are prohibited from 
using tenure or seniority as a factor in determining 
which teachers can be laid off, and do not have to honor 
seniority when rehiring
*TQ Center: Teacher Hiring, Placement, and Assignment Practices –
http://www.tqsource.org/publications/KeyIssue_HiringPlacementAssignment.pdf

http://www.tqsource.org/publications/KeyIssue_HiringPlacementAssignment.pdf




Create a comprehensive induction system in which 
mentoring and formative assessment are key components

Create a mentor training program and guide for mentors 
and school leaders that includes topics such as distinctive 
learning needs of novices, how to provide new teacher 
supports, how to mentor new teachers, how to observe 
teaching practice, and how to assess professional growth

Create diversified pay structures that reward quality 
performance and retention (e.g. retention stipend)

Provide advancement and leadership opportunities for 
teachers

TQ Center: Increasing Teacher Retention to Facilitate the Equitable Distribution of Effective Teachers

http://www.tqsource.org/publications/KeyIssue_TeacherRetention.pdf

http://www.tqsource.org/publications/KeyIssue_TeacherRetention.pdf




Research indicates clear and significant 
connections between teaching conditions and 
student achievement and academic growth 
(Hirsh, 2008)

32% percent of teachers who move to a new 
school do so because of dissatisfaction with 
workplace conditions (Luekens, 2004)

Teachers associate positive working conditions 
most strongly with: supportive school 
leadership, a spirit of teamwork and 
cooperation, and a positive and caring 
atmosphere (Public Agenda, 2009)



Leadership is the key – for principals and teachers

Create clear standards and expectations for positive 
teaching and learning conditions

Ensure the standards, guidance and accountability is in 
place to ensure new that educators get what they need 
to be successful

Assess the quality of the teaching and learning 
conditions in schools

Develop the data infrastructures necessary to 
warehouse and analyze data on teaching conditions 
and integrate it into school improvement planning

Excerpt from New Teacher Center - http://www.nga.org/Files/pdf/0804HONORSTATESHIRSCH.PDF

http://www.nga.org/Files/pdf/0804HONORSTATESHIRSCH.PDF


Highly 
Qualified 
Teachers

Equitable 
Distribution 
of Highly 
Qualified 
Teachers

Equitable 
Distribution 
of Effective
Teachers



Educator Effectiveness
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1040
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Title 
IIA



The State Board of Education shall…”on or before December 15, 2011 

adopt and maintain a model framework for a teacher and principal 

evaluation instrument that includes quantitative data on student 

academic progress that accounts for between thirty-three percent and 

fifty per cent of the evaluation outcomes and best practices for 

professional development and evaluator training.  School districts and 

charter schools shall use an instrument that meets the data 

requirements established by the State Board of Education to annually 

evaluate individual teachers and principals beginning in school year 

2012 – 2013.”



Group A Teachers: Teachers with available 
classroom-level student achievement data that 
are valid and reliable, aligned to Arizona’s 
academic standards, and appropriate to 
individual teachers’ content areas.

Group B Teachers: Teachers with limited or no 
available classroom-level student achievement 
data that are valid and reliable, aligned to 
Arizona’s academic standards, and appropriate 
to individual teachers’ content areas.



Classroom-level Data School-Level Data Teaching Performance

GROUP “A” 
(Teachers with 
available 
classroom-level 
student 
achievement data 
that are valid and 
reliable, aligned to 
Arizona’s 
academic 
standards, and 
appropriate to 
individual 
teachers’ content 
areas )

• AIMS 
• Stanford 10 (SAT 10) 
• AP, IB, Cambridge, ACT, 

Quality Core 
• District/Charter-Wide 

Assessments 
• District / School-level 

Benchmark Assessments, 
aligned with  Arizona 
State Standards 

• Other valid and reliable 
classroom- level data 

Required
Classroom-level elements 
shall account for at least 
33% of evaluation 
outcomes. 

AIMS (aggregate school, grade, 
or team level results) 

• Stanford 10 (aggregate 
school, department or grade 
level results) 

• AP, IB, Cambridge,  ACT, 
Quality Core  (aggregate 
school,  department or grade 
level results) 

• Survey data 
• AZ LEARNS Profiles 
• Other valid and  reliable 

school-level  data 

Optional
School-level elements shall 
account for no more than 17% 

of evaluation outcomes. 

Evaluation instruments 
shall provide for periodic 
classroom observations of 
all teachers. 

LEAs may develop their 
own rubrics for this 
portion of teacher 
evaluations; however, 
these rubrics shall be 
based upon national 
standards, as approved by 
the State Board of 
Education. 

Required
Teaching Performance 
results shall account for 
between 50 - 67% of 
evaluation outcomes. 



Sample 1:
33% Classroom-level data
17% School-level data
50% Teaching Performance

Sample 2:
50% Classroom-level data
50% Teaching Performance

Sample 3:
33% Classroom-level data
67% Teaching Performance

50%
33%

17%

50%50% 67%

33%



Classroom-level Data School-Level Data Teaching Performance

GROUP “B” 
(Teachers with 
limited or no 
available classroom-
level student 
achievement data 
that are valid and 
reliable, aligned to 
Arizona’s academic 
standards, and 
appropriate to 
individual teachers’ 
content areas.) 

• District / School Level 
Benchmark Assess-
ments, aligned with 
Arizona State Standards 

• District/Charter-wide 
Assessments, if available 

• Other valid and reliable 
classroom-level data 

If available, these data 
shall be incorporated into 
the evaluation instrument. 
The sum of available 
classroom-level data and 
school-level data shall 
account for between 33% 
and 50% of evaluation 
outcomes. 

AIMS (aggregate  School, 
grade, or Team-level 
results) 

• Stanford 10 (aggregate 
school, department or 
grade level results) 

• AP, IB, Cambridge, ACT, 
Quality Core (aggregate 
school, department or 
grade- level results) 

• Survey data 
• AZ LEARNS Profiles 
• Other valid and reliable 

school-level data 

Required
The sum of available school-
level data and classroom-level 
data shall account for 
between 33% and 50% of 
evaluation outcomes. 

Evaluation instruments shall 
provide for periodic 
classroom observations of 
all teachers. 

LEAs may develop their own 
rubrics for this portion of 
teacher evaluations; 
however, these rubrics shall 
be based upon national 
standards, as approved by 
the State Board of 
Education. 

Required 
Teaching Performance 
results shall account for 
between 50 - 67% of 
evaluation outcomes. 



Sample 1:
17% Classroom-level data
33% School-level data
50% Teaching Performance

Sample 2:
50% School-level data
50% Teaching Performance

Sample 3:
33% School-level data
67% Teaching Performance

50%
33%

17%

50%50% 67%

33%



School-Level Data
System / Program-

Level Data
Instructional 
Leadership

ALL PRINCIPALS
• AIMS (aggregate school or 

grade level results) 
• Stanford 10 (aggregate 

school or grade level results) 
• District/School Level 

Benchmark Assessments 
• AP, IB Cambridge 

International, ACT Quality 
Core 

• AZ LEARNS Profiles 
• Other valid and reliable data 

Required
School-level elements shall 
account for at least 33% of 
evaluation outcomes. 

• Survey data 

• Grade level data 
• Subject area data 
• Program data 
• Other valid and reliable data 

Optional
These elements shall account 
for no more than 17% of 
evaluation outcomes; 
however, the sum of these 
data and school-level data 
shall not exceed 50% of the 
total evaluation outcome

Evaluation instruments shall 
provide for periodic 
performance reviews of all 
principals. 

LEAs may develop their own 
rubrics for this portion of 
principal evaluations; 
however, these rubrics shall 
be based upon National 
standards, as approved by 
the State Board of 
Education. 

Required
Instructional Leadership 
results shall account for no 
more than 50 - 67% of 
evaluation outcomes. 



Sample 1:
33% School-level data
17% System/School-level data
50% Instructional leadership

Sample 2:
50% School-level data
50% Instructional leadership

Sample 3:
33% School-level data
67% Instructional leadership

50%
33%

17%

50%50% 67%

33%





The Arizona Framework for Measuring Educator 
Effectiveness can be found at:

http://www.ade.az.gov/stateboard/downloads/ArizonaFra
meworkforMeasuringEducatorEffectiveness.pdf

Questions and feedback about the Arizona Framework for 
Measuring Educator Effectiveness or other topics related to 
teacher and principal can be emailed to:

EducatorEvaluation@azed.gov

Stay Tuned! More detailed information is forthcoming …

http://www.ade.az.gov/stateboard/downloads/ArizonaFrameworkforMeasuringEducatorEffectiveness.pdf
http://www.ade.az.gov/stateboard/downloads/ArizonaFrameworkforMeasuringEducatorEffectiveness.pdf
http://www.ade.az.gov/stateboard/downloads/ArizonaFrameworkforMeasuringEducatorEffectiveness.pdf
mailto:EducatorEvaluation@azed.gov


“These are tough economic times. It can’t just be about more money; it’s got to 
be about existing dollars. Let me ask you to guess. What do you think we as 
a federal government spend each year on professional development, putting 
out to states and districts? What’s your guess? Title II money, what do think 
our budget is? … We spend three billion. Three billion a year. I think that is 
probably the least effective money we spend. I lose sleep on that every single 
night. If I asked my good young teachers here how helpful, how productive is 
their professional development, I don’t usually get a rounding, you know, set 
of applause. So we are trying to really think through, given constrained 
resources, three billion dollars. That’s what we spend. States, districts, schools 
all spend additional; it’s probably five or six billion dollars. I think we’re 
getting very little bang for our buck there and so we’re trying to think through 
how can you use that money better to keep those good young teachers, who 
don’t burn out, and get the classroom supports they need. So again, we have 
to--‐--‐I’m pushing you guys to challenge the status quo—we’ve got to look 
internally. What can we put in place to try and ensure quality on that three 
billion dollars spent. I don’t feel good about that right now.”

-Transcription from Newark Town Hall Meeting – April, 2011

www.ustream.tv/recorded/14157960

http://www.ustream.tv/recorded/14157960


PLANNING

•Lea Continuous 
Improvement Plan (ALEAT)

•School Improvement Plan 
(ALEAT)

•Alignment of Funding / 
Multiple Funding Sources

Implementation 
of Plan

Evaluation of Plan

Needs 
Assessment

Fiscal Application(s)

Closing the 
Achievement Gap



Other Data

HQT Criterion

Teacher Attendance  

Retention Data

Recruitment DataTeacher’s Years of Experience

School Fast Facts
Student Academic Data 

SAI Data (PD)

Closing the
Achievement Gap

Equity Data

School Climate/Culture DataTeacher Evaluation Data

Principal Evaluation
Data
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TQ Center (National Comprehensive Center for Teacher Quality)

http://www.tqsource.org/

Insuring The Equitable Distribution of Teachers: Strategies for School, District, and State Leaders

http://www.tqsource.org/publications/EnsuringEquitableDistributionTeachers.pdf

America’s Opportunity: Teacher Effectiveness and Equity in K-12 Classrooms

http://www.tqsource.org/publications/2009TQBiennial/2009BiennialReport.pdf

Key Issue: Increasing Teacher Retention to Facilitate the Equitable Distribution of Effective Teachers

http://www.tqsource.org/publications/KeyIssue_TeacherRetention.pdf

The Distribution of Highly Qualified, Experienced Teachers: Challenges and Opportunities. (TQ Research & 
Policy Brief )

http://www.tqsource.org/publications/August2009Brief.pdf

Teacher Recruitment: Staffing Classrooms with Quality Teachers 
http://www.nga.org/Files/pdf/RECRUITMENT.pdf

Improving the Distribution of Teachers in Low-Performing High Schools 
http://www.all4ed.org/files/TeachDist_PolicyBrief.pdf

Addressing the Teacher Qualification Gap

http://www.americanprogress.org/issues/2008/11/pdf/teacher_qualification_gap.pdf

http://www.tqsource.org/
http://www.tqsource.org/publications/KeyIssue_TeacherRetention.pdf
http://www.tqsource.org/publications/KeyIssue_TeacherRetention.pdf
http://www.tqsource.org/publications/KeyIssue_TeacherRetention.pdf
http://www.tqsource.org/publications/KeyIssue_TeacherRetention.pdf
http://www.tqsource.org/publications/KeyIssue_TeacherRetention.pdf
http://www.tqsource.org/publications/KeyIssue_TeacherRetention.pdf
http://www.tqsource.org/publications/KeyIssue_TeacherRetention.pdf
http://www.tqsource.org/publications/August2009Brief.pdf
http://www.nga.org/Files/pdf/RECRUITMENT.pdf
http://www.all4ed.org/files/TeachDist_PolicyBrief.pdf
http://www.americanprogress.org/issues/2008/11/pdf/teacher_qualification_gap.pdf


Patty Hardy, Effective Teachers and Leaders 
Director: patty.hardy@azed.gov

Marilyn Gardner, Effective Teachers and Leaders 
LEA Specialist: marilyn.gardner@azed.gov

Rosemary Gaona, Effective Teachers and 
Leaders LEA Specialist: 
rosemary.gaona@azed.gov

Todd Petersen, Effective Teachers and Leaders 
Data Specialist: todd.petersen@azed.gov

OR call 602-364-1842

mailto:patty.hardy@azed.gov
mailto:marilyn.gardner@azed.gov
mailto:rosemary.gaona@azed.gov
mailto:todd.petersen@azed.gov

